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Once victims of human trafficking leave
a shelter, they are left on their own to cope
with multiple challenges and try to move on
with their lives, often in a foreign country and
with modest language skills. In this phase,
social services do their best to continue to
provide help, often in the form of outpatient
care, but they rarely have the resources to
ensure close and comprehensive follow-up.
Implemented by five victims support
organisations - from Belgium, Germany,
Italy and Spain (Catalonia) - the EU-funded
project LIBES has been designed to produce
and apply real-life solutions to help with
victims’ integration.
Based on interviews with 54 third-country
victims in their transition from sheltered
accommodation, whether it be residential
or outpatient care, to independent living,
research was carried out to learn more
about their needs for long-term recovery,
well-being and inclusion.
Based on this need assessment study,
an independent living skill curriculum has
been developed to create a set of tools that
case managers can use to support clients
on their path towards autonomy and selfreliance.

The curriculum is made up of three
sections. The first offers an overview of the
content, objectives and expected results.
It illustrates the methodological approach,
and offers guidance to plan workshops
and adapt them to the profile and needs
of the participants and to the local context.
The second chapter includes eight training
modules for group or individual sessions.
In the third section, trainers will find
useful resources to carry out the activities
described in the modules.
This curriculum is available in six
languages: Dutch, English, French, German,
Italian and Spanish, and it can be customised
to any context within Europe.
All versions are available to download for
free at the project website: https://libes.org/
results/
We are deeply grateful to all the survivors
who participated in the research and pilot
workshops and to all the professionals who
contributed, with their invaluable insights, to
the development of this material.
We sincerely hope that the resulting
LIBES methodology and materials will help
anti-trafficking professionals and survivors
on their path to self-reliance.
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METHODOLOGY
What you will find in this curriculum and how to use it
In the following pages, a broad collection of
The independent living skills curriculum is
tools is presented to reinforce the work of social composed of 8 modules. Each module will
workers, case managers, and counsellors take approximately 4 hours to complete.
working with victims in their transition from
shelter life to independence.
The eight workshops are as follows:

1. HOUSE
HUNTING

2. HOUSEHOLD
MANAGEMENT

4. FINANCE

5. SELF-CARE AND
SECURITY

7. SOCIAL AND
COMMUNICATION
SKILLS

3. PUBLIC
ADMININSTRATION

6. ECONOMIC
INCLUSION

8. FAMILLY
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Cross-cutting topics are covered in different modules, to reinforce some key
concepts and emphasise different angles and perspectives. Trainers can mix
exercises from different training modules to adapt them to their training needs
and to their participants’ profiles and backgrounds.

Each of the eight training modules will include:

1.

An introduction with a
description of the topics
covered and the needs
addressed.

2.

The learning objectives
and expected results.

3. Tools, in the form of 4-5 exercises and
activities per module, introduced with
the following information:
• Participants
• Suggested timing
• Objective
• Methodology
• Material
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Methodological aproach
This training is directed to third-country
victims of human trafficking regardless of
age, gender, or origin. It thus targets a very
heterogeneous group of participants with
diverse needs and demands.
Because this curriculum has been developed
by organisations from different EU Member
States, with different structures and work

styles, and supporting different populations
of clients, the tools have been developed in a
very general way that makes them adaptable
to any local context. Moreover, the tools are
designed to address individual questions and
needs that may emerge from the life plan of
every individual survivor.

The training curriculum follows the principles and approaches, set out below, which should
be considered and applied at all stages of the training:

Gender-sensitive aproach
The proposed social intervention is ethical, respectful, and sensitive to diversity. Tips are offered
to trainers to help them execute the workshops with an eye towards preventing, identifying,
and avoiding any sexism, male chauvinism, racism or LGBT-phobic situations.

Victim-centered
approach and participation
At all times survivors must be active agents in their recovery trajectory and life plans. The views
and preferences of survivors must be taken into account to allow their full participation at any
stage of the training.

Learning inclusion
Trainers should ensure that everyone has the same opportunities to participate. If some
participants have specific educational needs, these should be taken into account when
preparing the training session and when selecting the activities. Program managers could
consider additional measures to make the training more inclusive, such as translating the
presentation or handouts into the mother tongues of the participants, using images to facilitate
illiterate clients, and speaking slowly, avoiding technicalities and enabling a friendly learning
environment that matches participants’ pace and needs.
Blended learning is highly encouraged; where possible, trainers should use different types of
tools such as videos, simulations, slide presentations, storytelling, role-playing, drawing, etc.
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Cultural background
All skills and competencies addressed in this curriculum need to be adapted to different
cultures. Trainers should not assume that there is just one way of carrying out the learning
activities; different styles and personal contributions from participants should be welcome, as
long as there is an enabling environment of respect, peer-learning and openness. For example,
the concepts of household management, a healthy lifestyle, and good parenting may have a
different meaning depending on the cultural and/or religious background of participants.

Adaptability
The tools can be adjusted to the needs and profiles of participants, based on the organisation’s
specific activities and the services offered as well as the resources available. When preparing
the activities, trainers should also take into account pre-existing skills and knowledge, the
individual life plan and the personal situation of each participant. Trainers are free to use the
tools in the way they deem most appropriate and effective.

Planning your training sessions

STRUCTURE OF
THE SESSIONS

Group sizes can vary from large (10-15 participants),
to small groups (3-5 participants), or individual
sessions. Group activities are considered the most
appropriate and powerful for working with trafficking
survivors in an advanced stage of their recovery
process. However, if trainers believe that individual
sessions are best suited for participants, they can
adapt the methodology.
The duration indicated for the activity can also
vary depending on the group size, but it should never
exceed 2-3 hours per session.
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OPENING A TRAINING
SESSION:
THE GROUND RULES

A vital first step for trainers is to provide
ground rules to ensure open, respectful
dialogue and maximum participation:

1. Start on time, end on time.

5. Don’t be afraid to ask questions

2. Share your views and concerns,
respecting each other

6. Challenge the idea not the person
7. Respect other’s cultural and
religious traditions, gender identity,
beliefs, values and languages

3. Give everyone space and time to
express their opinion and make a
contribution
4. Maintain confidentiality for any
information that others may share

Since trainers will be working with
participants on topics that could reveal their
personal information to the group, attention
must be paid to people’s privacy and measures
adopted to ensure confidentiality, avoiding
participants being placed in uncomfortable
or unsafe situations.
For example, when trainers cover
managing a bank account, they could take
some preventive measures such as seating
participants in such a way that they do not
see each other’s screens.

ICEBREAKERS

If something makes you feel
uncomfortable, speak up.
9. Keep your mobiles in silent mode.

PRIVACY AND
DATA PROTECTION

Icebreakers are an effective way of starting
a training session as they help people get
to know each other, engage in the event
and contribute more effectively towards its
successful outcome. Trainers can use any
warm-up activity of their choice. They can
use an ice breaker unrelated to the topic
to start off the meeting with laughter and
positive interaction. For example, they could
simply ask “If you woke up tomorrow as an
animal, what animal would you choose to be
and why?” For more examples of icebreaker
games and activities, see Annex I
9

After each activity, trainers will hand out
a questionnaire to collect participants’
feedback.
A
sample,
customisable
questionnaire is provided in Annex II. Trainers
will also evaluate, through their observations,
the level of participation and how well the
contents have been understood. For illiterate
participants, trainers will provide assistance
with filling in the evaluation form, to ensure
that the formers’ feedback is also taken into
consideration.

EVALUATION

All the modules will use the following results
indicators for the evaluation:
•

Participant satisfaction

•

Number of participants who say they
have gained new insights about each
topic

•

Participant engagement and
comprehension

Some modules may have specific results
indicators for which feedback questionnaires
have been provided in the Annexes.

STRESS TRIGGERS

Dealing with trauma is a long process
of recovery. Some activities may trigger
traumatic memories for the participants.
Pictures, words, smells, noises, or other
stimuli can be triggers. Trainers need to
address the traumatic experience, providing
understanding and support, offering a pause
and the possibility to continue the training
in an individual session or referring the
participant to their case manager.

10

Module 1
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INTRODUCTION

One of the main needs of third-country
victims of trafficking when transitioning
from a shelter to independent living is to
learn how to find safe, affordable and decent
accommodation . Indeed, access to adequate
housing, which is an international human right,
has been widely recognised as “an essential
step on the integration path and a precondition
for the full enjoyment of social and civil rights
as well as social services”.
1

2

3

The present module addresses the main
concerns associated with house hunting, the
skills needed to approach it, and the type of
support social workers can provide to help
clients find suitable accommodation.
Affordable housing can be defined as
accommodation of an acceptable minimum
standard appropriate to the needs of a range
of low to moderate-income households and
priced so that it can be obtained and retained
whilst leaving sufficient income to meet
essential non-housing expenditure, such as
food, clothing, medical care, education and
transport. As a rule of thumb, housing is
considered affordable if it costs less than 30%

of gross household income.

4

Trafficking survivors must be able to use
different media for their house hunting. They
need to pay attention to location, as this will be
instrumental for their successful integration,
and is key for their safety. The location can
be a mediator of inclusion or exclusion as
the area or neighbourhood may determine
how easy it is to access the labour market,
social activities, kindergartens and schools,
public transport infrastructure, shopping and
health care. Parents, and especially mothers
and single parents, will need to choose a
location that will allow them to manage their
time, dividing it between work and family
responsibilities. Survivors say that they need
advice and someone they can trust to find
their way around the housing market. They
are often afraid of having to cope on their own
and need support and information to avoid
making mistakes. Young survivors with a lack
of education or work experience are those
who feel most insecure and they represent
the majority of current victims of trafficking in
Europe.
5

6

7

1

Libes, ibid, p. 16, 17, 25.

2

Article 25 of the Universal Declaration of Human Rights. See also UN Habitat (2009), The Right to Adequate Housing Fact Sheet, Geneva.

3

Bolzoni, M., Gargiulo E. & Manocchi M. (2015). The social consequences of denying access to housing to refugees in urban settings: the 176 Social
Innovation in housing for refugees case of Turin, Italy. International Journal of Housing Policy, 15:4, 400-417.

4

Herbert, C., Hermann, A., McCue D. (2018) Measuring Housing Affordability: Assessing the 30 Percent of Income Standard, Harvard University

5

Libes, ibid, p. 16, 24-26

6

Libes, ibid, p.5

7

European Commission (2018): Data collection on trafficking in human beings in the EU 2018. Available from:
https://ec.europa.eu/home-affairs/sites/homeaffairs/files/what-we-do/policies/european-agenda-security/20181204_data-collection-study.pdf
[Retrieved 07 July, 2020].

12

There are many challenges associated with
house hunting. Survivors need to identify good
rental options (reading classified ads), be able
to schedule appointments (communication
skills), show up on time (personal time
management), and pay attention to important
property features when visiting a potential
home (understanding their own needs).
Clients may fear or face discrimination and
need to learn how to avoid misunderstandings

or cope with bias. The administrative process
of signing a contract for renting a home,
provision of electricity or other utilities, and the
overall household management that comes
with it may be an uphill battle at the beginning.
This module encourages survivors to gain
new practical skills and knowledge to tackle
the task of finding adequate housing.

LEARNING OBJECTIVES

Overall, this module addresses the survivors’
different levels of education, experience and
skills. Trainers can choose the objectives that
match their clients’ profile and mix or combine
tools as needed. As house hunting can take
weeks and sometimes even months, trainers

may wish to consider spacing out smaller
sessions so that they can accompany the
client through the rental process in real life.
The module offers information on the one
hand, and activating tools presented as “real
life situations” on the other.

Objective No. 1

Firstly, the participants need to gain an
overall understanding of what it means to
rent a house/flat, what the costs are that they
have to expect and what is an affordable rent.
They need to understand their own budget
limits, based on their income, whether it
comes from a salary or benefits.
Secondly, participants need to gain an
understanding of how to read advertisements,
to understand abbreviations, and know which
missing information they need to find out
(e.g. about the local area, public transport,
infrastructure, etc.).

Understanding the local real estate market
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Objective No. 2

Participants need to learn where to find
rental listings – through personal contacts,
newspapers, online platforms, social media,
etc. They also need to be aware of the
risks of using the internet and be able to
compare the offers against their needs, for
instance proximity to work, day-care, schools,
supermarkets, doctors, etc.

Objective No. 3

Participants need to be able to establish
contact with a landlord. Therefore,
they need language skills and crosscultural communication skills to properly
communicate. They need to know what to
look for when visiting a property, for example
to check the heating and ventilation, any
damage, safety, rental terms, etc.

Objective No. 4

Participants need to get an understanding
of the documents required to rent a property
such as a work contract, ID, self-disclosure
form, etc. They need to understand how
much the rent is and how they are expected
to pay it. They will have to become familiar
with the rights and responsibilities of tenants
and landlords, including contract terms and
conditions such as terminating the lease,
repairs, etc.

Objective No. 5

Participants need to understand how to
apply for financial support, the agencies
responsible for public housing and benefits,
how to register their residence, where to buy
furniture and how to transport it, etc.

Knowledge of how to approach
house hunting

Ability to schedule appointments
and visit a rental property

Gain an understanding of rules
applying to rental property

Knowledge of the moving process
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ACTIVITIES

TOOL No 1
Objective No. 1
Understanding the local real estate market and rent

General information

Methodology:

•
•
•

The trainer brainstorms and collects
information about what participants have
experienced when house hunting and
what they should be looking for in a flat.
This input is written down and any missing
information is researched on the internet
or given by the trainer. Participants read
classified housing ads. They analyse
costs, ask questions and abbreviations are
explained.

Participants: 3 – 5 (or more)
Suggested time: 2 hours
Materials and resources: computer,
internet/wifi, mobile phone, printer,
newspapers, paper, pencils

Objective
Understanding key information about a flat.
Raising awareness about safety.

Facilitated by the trainer, participants write
down a checklist and receive a printed copy
of the checklist, which should include the
following points.

•

Costs of heating

•

Different heating options

•

Costs of telephone and internet

•

Approximate housing budget for social
welfare beneficiaries

•

Square metres/rooms (in relation to
heating costs)

•

Costs of basic rent

•

Deposit

•

Costs of electricity

•

Brokerage fees

•

Costs of water

•

Renovation
15

Afterwards, a small quiz of 4-5 questions
about finding a flat is conducted, for example:

•
•
•
•

•

What do the abbreviations ______ and
______ mean?
What is the deposit for?
What kind of additional costs besides
the basic rent are to be paid?
…

How much is the rent for two people?

The trainer should then allot some time
to discussing safety issues with the
participants. Finding a safe neighbourhood
must be one of the top determining factors
when searching for a new apartment.
The trainer shares information
about neighbourhood red flags, safe
neighbourhoods in their area and shows

them on a map. Trainers can also share
some important precautions clients
can take to protect themselves, such
as checking exterior lighting around the
building, changing door locks, getting to
know the neighbours. Annex 1.1 offers a
list of tips for housing security that can be
distributed as handouts.

TOOL No 2
Objective No. 2
Knowledge of how to approach house hunting

General information
•
•
•

Participants: 3 – 5 (or more)
Suggested time: 2 hours
Materials and resources: maps/GPS,
computer, smartphones, internet/wifi,
newspapers,

Objective

•

Knowledge of the existing avenues for
house hunting

•

Gaining familiarity with online real
estate platforms

•

Acquiring the ability to use maps

•

Acquiring the ability to open and operate
a user account on an online property
rental advertising platform

Create conditions to successfully find a flat
through:
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Methodology:
The participants and the trainer brainstorm
and note down how participants would
look for a rental, for example personal
contacts, newspapers, online platforms or
social media. This tool, however, focuses
on online search.
Every participant has to read the listings on
an online platform indicated by the trainer
and select one offer that they consider a
good match for their needs in terms of

size, costs, proximity to work and friends,
neighbourhood amenities, schools, etc.
To check the location, they can use online
maps and apps, with the help of the trainer.
When all participants have found one offer,
they will work on setting up a user account
as this is often required to contact the
landlord or agency. The trainer will explain
how to set up an account and provide
individual support where needed.

TOOL No 3
Objective No. 2
Knowledge of how to approach house hunting

General information
•
•
•

Participants: 3 – 5 (or more)

The participants and the trainer brainstorm
what to write to a landlord, once they have
Suggested time: 2 hours
found an interesting listing. In the message,
Materials and resources: computer, they introduce themselves briefly, ask for an
smartphones, internet/wifi
appointment and leave their contact details.

Objective
To improve participants’ digital skills so
that they can communicate independently
with landlords and are cybersecurity aware,
through:
•

Practicing how to inquire about a
property

•

Producing a template inquiry email

•

Methodology

Building on Tool 2, the participants look for a
listing on an online real estate platform. They
log in with their user account and write a short
message to the landlord or they simulate
the activity. If the message is to be sent to a
landlord, the trainer should proofread it. The
written messages will be saved as templates
for future use.

Furthermore, the risks of using the internet
Increasing awareness of the risks of are explained by the trainer. Phenomena such
as phishing, tracking, unwanted advertising,
using the internet for house hunting
etc. should be discussed.
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TOOL No 4
Objective No. 3
Ability to schedule appointments and visit a rental property

General information
•
•
•

Objective

Participants: 3 – 5 (or more)

Participants practice their communication
skills and acquire the basic information
Suggested time: 2 hours
needed to contact the landlord or agency,
Materials and resources: computer, schedule an appointment and visit the
smartphones, internet/wifi, printer, property.
paper, pencils, copies of rental checklists
from Annex 1.2 for all participants

Methodology
Trainees practice their communication skills, under the guidance of the trainer, in three
phases: role play, feedback and summary.

Role play: Call the Landlord
The group is divided into pairs; one person plays the landlord and the other person the
prospective tenant. The first task of the house hunter is to contact the landlord by phone, to
briefly introduce themselves and to schedule a rental visit.
The task of the landlord is to react in a friendly way to arrange an appointment. After this, the
pair exchanges roles and replays the scene.
The pairs play the same scene a second time, but this time the landlord behaves in an
unfriendly manner. Afterwards, participants share their experiences and feelings in a group
discussion. The trainer moderates and writes down the main observations.

Role play: Touring a flat
Pairs are formed again, with one person playing the landlord and the other person the
prospective tenant to simulate a rental visit. The actors exchange roles and replay the scene.
As before, variations in the behaviour of the landlord and those looking for accommodation
can be played alternately. After the role plays, observations are compiled in a feedback round
moderated by the trainer.
18

Checklist
The trainer makes a summary of the thoughts collected about appropriate behaviour,
communication and other points to be considered when making an appointment. The group
receives rental visit checklists as handouts (see Annex 1.2) and reviews them with the trainer
to note down any other information or tips they want to remember.

TOOL No 5
Objective No. 4
Gain an understanding of the rules applying to rental properties

General information

Objective

•

Participants: 3 – 5 (or more)

•

Suggested time: 1.5 hours

Participants learn about the legal framework
and requirements for the signing of a lease.

•

Materials and resources: relevant
extracts from tenancy law, a (sample)
rental agreement, a (sample) selfdisclosure form

Methodology
The trainer distributes samples of lease-related documentation and explains what is
needed to sign a contract in their country of residence, such as proof of income, personal
identification, self-disclosure forms, etc. Participants individually fill out one or two forms,
under the trainer’s supervision. Then the trainer reads aloud a sample lease. The trainer
must provide explanations where needed and answer questions. The relevant legal texts are
used for further analysis to understand statutory requirements such as advance notice, the
deposit, house rules, etc. The trainer should provide clients with contact details of an agency
or person that they can contact about questions regarding their contract.

TOOL No 6
Objective No. 5
Knowledge of the process of moving house
These topics are dealt with in the modules Household Management and Personal Finance.
For quick reference, a handout with a breakdown of tasks for moving is available as Annex
2.7.
19

Module 2
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INTRODUCTION

Household management refers to the
various tasks and obligations associated with
the organisation, financial management, and
day-to-day operations of a home, including
mundane activities like home organisation,
shopping, cleaning, laundry, and other chores.
Managing a home requires planning,
organising and budgeting. Planning will not
only reduce stress levels, but it will also help
save money. For instance, meal planning can
keep you from having to run to the grocery
for last-minute purchases, and avoid impulse
buying, while promoting healthy food choices.

Likewise, having a system in place to pay bills
and track expenses will help you stick to a
budget and avoid late fees.
Household management is ultimately about
organising day-to-day activities, but it can be
daunting when people are first starting out.
Often survivors say that once they moved to
their own place they found out they needed
a lot of support when paying bills, applying
for utility services, communicating with the
landlord, and requesting intervention for
repairs and maintenance, etc.

LEARNING OBJECTIVES

Moving to a new environment, especially
in a foreign country, can be an intimidating
change. The local laws and customs are
different, while the person’s nature and cultural
background stay the same. This process can
be even more difficult for people who were
exposed to abuse, who have not mastered the
local language and do not have the financial
security to make the choices they want.
Observations made while carrying out
social work show that the stress caused when
settling into a new environment can trigger

different responses. Some people seem to
react by managing their household based on
familiar patterns. They tend to execute tasks
and replicate behaviours they’ve seen from
their families or friends, often in their home
countries. Whereas on the one hand this
makes every household unique, as people
apply their own rules according to their
preferences and cultural background, on the
other hand sometimes clients fail to take into
account the different external factors that may
come into play in the host community, such
21

as different regulations or customs. In the end,
many seem to find comfort in establishing
their own routine, completing tasks according
to what they already know and can do without
thinking too much, on a sort of autopilot.
With some other clients it has also been
observed that when responsibilities appear
overwhelming, the person may react by
running away from them, often ignoring them:
“if I can’t see it, it doesn’t exist”. This happens
when, for instance, a client receives a fine in
the mail and, not knowing what to do with it,

simply buries it under a pile of magazines. In
the face of such a stressor, uncertain of what
is to be done, the person chooses non-action.
A third type of response can be observed
when the person reacts with annoyance or
even rage. When they have a hard time keeping
up with the many responsibilities of household
management, they feel a loss of control and
blame it on “the system”. This can translate
into a confrontational state where the person
refuses to deal with public administration or to
take care of house repairs.

Throughout the workshops, participants are empowered towards setting up their own
system to run a household independently and effectively, with specific activities proposed for
the following topics:

• Tenant-landlord obligations

• Waste management and pick-up

• Home insurance

• The most common rental
problems and repairs

• TV, internet contracts and
infrastructure
• Applying for social housing and
rent subsidies

• Common pest problems and
ways to control them
• Moving out

For detailed guidance on these topics, see Annex 2.1
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ACTIVITIES

TOOL No 1
Tenant-landlord responsibilities

General information

Objective

•
•
•

•
•

Participants:5-10
Time: 2 hours
Materials and resources: printouts of
Annex 2.2, whiteboard

Understand contracts
Communicating with the landlord

Description / methodology
It is important to explain which costs or
fees must be paid by the tenant and which
by the landlord. Knowing the rights and
obligations of the tenant and the owner,
or rental rules in general, can prevent
misunderstandings and avoid problems
with the owners. This conversation may

Possible questions may include:

also cover home insurance.
The trainer starts a brainstorming session
over how the division of responsibilities
between landlord and tenant is perceived
when it comes to repairs, advance notice,
damage, etc.

The trainer notes down the answers and

•

If a light bulb is to be changed, who
should do it?

•

If the boiler breaks, what do you do?

clues and guidance. Copies of Annex 2.2

•

Who is responsible for keeping the
apartment clean?

may point out other issues that were not

•

Who is responsible for keeping common
areas (staircase, yard, halls) clean and
tidy?

holds a group discussions while providing
should be handed out and the trainer
covered in the brainstorming session, for
example home insurance or night-time
noise.
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TOOL No 2
Understanding utility contracts

General information

Objective

•
•
•

Understand utility contracts

Participants:5-10
Time: 2 hours
Materials and resources: examples of
bills, whiteboard, printouts of Annex 2.3

Description / methodology
The activity is for an average group of 5
people.

The trainer can bring some samples of
utility bills, correspondence with suppliers
or show relevant online resources.

Participants are invited to sit in a circle. The
trainer writes down a question and places
the piece of paper it is on in the middle of
the circle, on the floor. The trainer will ask
questions about arranging services like
electricity, gas, water, phone and internet.
The conversation could start by asking
about phones and internet as most clients
may already have dealt with communication
service providers and they may be more
at ease when it comes to relating their
experiences and lessons learned. Starting
with their accounts, the trainer can draw
parallels with other services such as
electricity, gas and water.

Possible questions include:
•

Do you know any service providers for
gas/electricity/water/internet/phone?

•

Can you choose a service provider or is
there just one?

•

How do you sign a contract with a
service provider?

•

Do you know where the meter is in your
home/building?

•

Do you know how to read the meter?

•

How do you pay an invoice or bill?

Often clients struggle to understand that they have to read meters and are not sure how to
do it properly. Trainers may wish to emphasise that when meter readings are transmitted
to the supplier, it ensures clients pay for the correct amount used. To illustrate meter
readings, trainers can distribute handouts from Annex 2.3.
The trainer can bring some samples of utility bills, correspondence with suppliers or show
relevant online resources.
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TOOL No 3
Waste sorting and recycling

General information
• Participants:5-10
• Time: 1 hours
• Materials and resources:
sample waste items to be sorted
(newspapers, cardboard, milk cartons,
cans, light bulbs, etc), printouts from

Annex 2.4 (Trash sorting and recycling),
waste bags, sorting instruction posters,
pencils, etc.

Objective
Learn about sorting and recycling

Description / methodology
This activity is for small or large groups.
Participants arrange their chairs in a circle.
The trainer then places all the waste items
and the collection bags in different places
on the floor in the middle of the circle. The
bags must be labelled with the corresponding
material (glass, paper, etc.). The trainer will
ask participants, one at a time, to pick an item
and put it in the right bag, and ask why they
think it belongs there.

Trainers may also want to address the
issue of discarding:
•

Small hazardous waste

•

Old and expired medication

•

Reusable textiles

•

Electronic appliances

•

Etc.

To close the session, participants receive a
copy of Annex 2.4 and will be given a few
minutes to complete the exercise to recap
and visualise what they have learned.
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TOOL No 4
Common household problems and solutions

General information

Objective

• Participants:5-10
• Time: 2 hours
• Materials and resources:
printouts of Annexes 2.5 (common
problems and solutions) and 2.6 (pests)

Review common household problems and
ways to fix them

The group is divided into two groups, “help
seekers” and “helpers’.

The trainer hands out cards with the
following common household problems
listed, one per card:

Clogged drain

Water leaks and
water pipes

Humidity
and mould

Power
failure
Lost keys

Carbon
monoxide

Gas smell and
gas leak
Pests

Based on the cards they receive, one group
asks a question, such as “I found ants in my
apartment, how do I get rid of them?”. The
helper group discusses it first and comes up
with answers. The trainer should note down

answers on the board, facilitate exchange and
debate, and provide additional information
where appropriate. At the end of the session,
the trainer will distribute copies of Annexes
2.5 and 2.6.
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Module 3
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INTRODUCTION

Victims of trafficking need support to
The objective is to help clients navigate
navigate public administration, as they often public administration by helping them to:
struggle to deal not only with bureaucratic
hurdles and administrative requirements, but
√ Understand where to ask for information
also individual issues like a reluctance to seek
help or a lack of trust in the public authorities.
√ Recognise reliable sources of information
1

Based on these needs, this module aims to:
« Educate clients about public administration
and its services

√ Read formal correspondence
√ Make phone calls
√ Gain self-confidence

« Increase digital access to public services
It must be stressed that assistance with public administration is a multi-faceted issue, as
it touches upon all aspects of migrants’ integration. While this module covers only the topics
listed above, for other closely related topics, such as childcare or housing services, the trainer
can find additional resources in other sections of this curriculum.

LEARNING OBJECTIVES

1. Knowledge-transfer: Orientation and understanding administrative services
Participants familiarise themselves with the offices and services that are most relevant to
them, for example the immigration service, social benefits, counselling, etc.

1

Libes (2020), p.14.
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2. Empowerment: Handling administrative paperwork
This includes dealing with barriers presented by bureaucratic hurdles and administrative
requirements through finding out reliable information about public administration and handling
paperwork autonomously. Participants learn where they can find support when they cannot
cope with paperwork themselves, for example due to language barriers, and they develop the
confidence to seek help.

3. Fostering digital skills to access e-government
With EU Member States having embraced the digitalisation of government, digital public
services are set to reduce administrative burdens and improve the quality of citizens’ interactions
with government.2 Within this framework, victim support organisations need to address the
digital divide to help clients overcome imbalances in accessing Internet-based infrastructure,
information and knowledge, and enjoy equal opportunities regardless of their income, race,
ethnicity, or gender. Participants shall acquire or improve the digital skills necessary to access
e-government services, for example, to book appointments or fill in forms, tasks that sometimes
can only be performed online, and they should know where to go to use a computer or wi-fi
connection.

ACTIVITIES

TOOL No 1
Administration Collage

2

General information

Objective

•
•
•

•

Participants:3-8 (or more)
Time: 1.5 hours
Materials and resources: paper (A3/A2),
marker, glue dots, paper or a slide with
logos or photos of public administration
agencies, city maps

European eGovernment Action Plan 2016-2020, COM/2016/0179 final

•

Knowledge transfer about local public
administration and services
Orientation in the local public
administration system
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Methodology
The activity is created for group work. First
the trainer will help participants brainstorm
about public administration services they
often use, which ones are important to them
at present and which might be relevant to
them in the future. This information will
be written down on a large sheet of paper,
possibly with the logos or photos of the
agencies. Trainers can add more public
administration services that have not been

mentioned yet.
In the second phase, the group picks
the four offices/agencies they consider
the most important. The discussion will
revolve around their function, services,
and how to access them, including their
address, location, contact details, booking
appointments, etc. Key information will be
written down.

Variations
Groups of 6 or more, can be divided in two
for the first phase. To select the 4 most
important offices, trainers can give every
participant sticky notes or markers to
highlight the services on the list that they
consider most relevant.

If trainers prefer to focus more on the
locations of the offices, they can include
city maps.
Should participants show an interest in
only one specific public service, the trainer
may wish to focus the entire session on it.

TOOL No 2
City race

General information

Objective

•
•
•

•

Participants:3-8 (or more)
Time: 2.5 hours
Materials and resources: City maps,
prepared tasks, prepared inquiry

•

Knowledge transfer about location and
routes to public administration offices
and related services
Practicing soft skills like asking for
information (communication), selfconfidence, time management, etc.
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Methodology
To prepare beforehand:

1. Make a list of important places, e.g.:
√ public administration offices that are

relevant to your clients

√ for accessing the internet, printing, copying,

postal service, wi-fi, etc.

√ counselling-centres, offering help with

paperwork

2. Every group is assigned two destinations
to actually go to

3. At every destination point they will have an

additional task

4. Possible tasks depend on the destination
office, e.g.:

√ Ask for a special form and bring it back
√ Find out the opening hours of the office
√ Find out how to get an appointment
√ Ask about the costs of stamps/use of the

computer/printing/copying

√ Find out what kind of help the office offers
√ Find out what public transport you can use
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As a meeting point, trainers should choose Trainers could then ask questions such as:
a place clients are familiar with (the town
square or a counselling centre). Participants
• What was difficult/easy to handle?
can be divided into small groups of three,
Why?
paying attention to mix people with different
skill-levels and language proficiency. The
• How did it feel to complete the tasks?
trainer hands out city maps, a list of public
• Did you have questions? Did you ask
administration offices and the tasks. The
for help? Were people helpful?
participants set out to visit these places and
do the tasks. The group will meet at the same
• What additional help may you need to
place at a set time after the exercise to relate
complete your task?
their experiences and share their thoughts.

Variations
Trainers can resort to web mapping apps
instead of city maps for the race, to help
develop digital skills as well

TOOL No 3
Digital Empowerment

General information

Objective

•
•
•

•

Participants: 1-8 (or more)
Time: 2 hours
Materials and resources:
smartphones, tablets,

laptop,

Improving digital skills in the context of
e-government

Methodology
The exercise can be conducted as group or individual sessions. The choice of activities
depends on pre-existing digital skills. Basic reading and writing skills are required.
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The trainer starts by looking at the needs of the participants:

√ In what areas do participants need ICT training in the context of public administration?
√ Are there specific tasks they need to learn, such as booking an online appointment,

creating an e-mail account, applying for childcare, filling in an online form etc.?

√ Do they already know of any relevant e-government websites?
√ Have they used them?

The first hour should be spent clarifying the needs and directing clients towards the digital
public services of interest to them. This part of the exercise can be done individually or in
pairs.

√ The trainer can prepare a list of tasks in advance, for example:
√ Find out the opening hours of the immigration office
√ Find the right form to apply for a social benefit
√ Find the website of the work agency
√ Find a place where you can use a computer, free wi-fi, etc.

The second hour should be spent working on a practical challenge, e.g. booking an
appointment, creating an e-mail account, applying for childcare, filling in an online form
etc.. If it is not possible to find something to focus on together with the group, trainers can
also suggest that they consider individual tasks.

Variations
If participants own a smartphone or tablet,
they should bring it to the workshop, as
it will be easier for them to use their own
device.
If participants do not express any needs,
the trainer can ask questions about issues
that are important to them, like identity

cards, immigration status, social benefits,
employment, etc.
If too many needs are expressed, the
trainers should help the group select a
limited number of topics.
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TOOL No 4
Personal Folder

General information

Objective

•
•
•

•

Participants: 1-8 (or more)
Time: 1.5 hours
Materials and resources:trainers provide
folders, office supplies such as index
cards, file dividers, coloured paper, hole
punch, etc.

•

Getting organised so as to better handle
administrative requirements
Creating a personal folder for
administrative paperwork

Methodology
This tool is designed to provide practical support for the participants in dealing with all
types of documents and paperwork that accumulate over time. They will learn to develop a
structure for them so that important pieces of paper can easily be accessed, and nothing
is lost.
It can be offered as group work or individual sessions.
At the beginning, the participants should consider what type of mail or important files and
paperwork they have, and sort them into categories to create their own filing system. Every
participant should organise their folder in such a way that files are easy to store and to
retrieve later on. Possible categories could be:

Identity
documents

Legal
issues

Finance
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Family

Health

Education

Employment

Leisure

Housing

Variations
Participants can bring their own paperwork
from home to start their personal folder.
Trainers can also offer advice on
decluttering, explaining how to sort and
dispose of unnecessary mail and sheets of
paper.
Trainers may also want to address the issue

of security, encouraging clients to shred or
destroy any sensitive documents that carry
personal information, e.g. their address,
social security number, phone number, or
bank account number, etc. Just throwing
this paper in the rubbish is not enough to
protect clients from illegal or unethical use
of their personal information.
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Module 4
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INTRODUCTION

In this module, trainers will focus on personal vulnerability and thus to re-victimisation.
finances and how trafficking survivors can
Many survivors do not have a clear
achieve autonomy and self-reliance, including
by seeking financial assistance and learning understanding of the value of the Euro and its
purchasing power and consequently they do
about money management.
not have a solid grasp of exactly how much
Personal finances refer to the management they earn and how much they spend and on
of one’s money, as well as savings and what. They may get into trouble by not being
investments. It encompasses budgeting, able to buy food at the end of the month, not
banking, insurance, loans, mortgages, having enough money to pay their bills and
investments, retirement planning, and taxes.
ultimately getting into debt. It is important to
prepare participants to manage their finances,
Managing one’s personal finances and especially when they are on a low-wage, with
staying within a budget takes a great deal high rental costs and a host of other expenses
of self-discipline. It entails meeting personal to cover such as bills, taxes, fines, deposits,
financial goals, whether that be having healthcare, childcare, tuition etc.
enough for short-term needs like paying bills
and sending remittances home, or planning
Many people send remittances to their
for retirement or starting a small business. It families back home, irrespective of their
all depends on the person’s income, expenses, financial situation, expenses and savings.
living requirements, and individual goals and It is hence key for the case manager not to
preferences. The objective is to come up with underestimate the importance for the client
a plan to fulfill those needs while remaining of being able to send money back home, of
within one’s financial constraints.
it being an essential part of their migratory
project, and to understand that these
Whether they have access to the social transfers may involve a considerable portion
benefit system or to the labour market, of their budget. However, exorbitant fees – up
survivors usually need to live on little financial to 13 percent on average and frequently as
means. Some of them have ill-paid or unstable high as 20 percent – are very often charged
jobs or are not entitled to social security by money transfer agents, resulting in a real
benefits and need to be equipped with the drain on the savings and hard-earned money
skills to manage and make the most of their of former victims of trafficking. Additionally,
income. Supporting people in accessing migrants may resort to informal channels
benefits and managing their income is fosters as they can be cheaper, better suited to
empowerment and financial security and transferring funds to remote areas where
reduces the risk of their incurring debt and formal financial channels do not operate and
making choices that may lead to economic offer the advantage of being accessible in
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their native language. Nonetheless, informal
channels can be subject to abuse. The case
manager may consider helping the client to
find legal, reasonably priced, transparent and
safe money transfer services.

use them, they forgo the services altogether.
However, it is worth investing some time in
teaching participants how to use internet
banking as it offers the advantage of paying
bills, transferring money, and accessing
records of their account transactions from the
Clients often struggle to open a bank comfort of their home and, typically, without
account and use online bank applications service fees.
properly. When they do not understand how to
1

LEARNING OBJECTIVES

The general objective is to learn how to manage living independently on a budget and to
avoid getting into debt, while shifting the mindset from day-to-day survival towards managing
a monthly budget. To do so, participants will be guided to learn about:

1. Recording
income and
expenditures

4. Reducing
expenses and
increasing savings

1

2. The
importance of
saving money

5. How to avoid
getting into debt

6. Understanding
the value of the
Euro

3. How to use
a bank account

7. Getting access to
financial services
and support

Ratha, D (2004), Understanding the importance of remittances, Migration Policy Institute
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TOOL No 1
The art of shopping

General information

Objective

•

•

•
•

Participants: Either a large group or a
small group of participants
Suggested time: 1.5 hours
Materials: slide presentation Annex
4.1 (The art of shopping), and also
preferably real-life products as shown
in the slides to make the activity more
interactive, colour markers, A3 sheets
of paper, copies of Annex 4.2 (Healthy
eating on a budget) for all participants.

•
•

Get familiar with the value of the Euro
as a currency
Save money when shopping for basics,
to have money for other expenses
Get to know the cost of living in the host
country

Methodology
The trainer should either use pictures or,
preferably, bring some items. The trainer
asks participants where they go for their
grocery shopping. The conversation builds
on this preliminary information with the
trainer showing different supermarkets
logos and explaining the difference in
price, mentioning the benefits of finding
fresh and healthy affordable food at local
grocery stores and open-air markets, and
drawing attention to the price difference
with convenience stores like night shops or
gas stations.
The trainer then explains the difference
between famous brand names that
are widely advertised, and unknown or
store brands. Trainers can extend the
conversation to other essential items like
generic and brand name medications. They
explain how advertising affects prices and
that often the cheaper brands are either

on the lowest or highest shelves, while the
more expensive ones are at eye level. The
trainers see if participants have a good
grasp of the value of the Euro. For many
clients, the Euro will be a new currency.
Being a strong currency, people need to
learn that small amounts can make a big
difference when it comes to spending
habits.
The trainer should show different sized
bottles/cans of popular drinks, with their
price tags. They ask which one is cheaper.
Then they show the price per litre under the
price per unit. They ask again which one is
cheaper and discuss the answers to guide
consumers and help them understand unit
pricing of pre-packaged commodities.
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Trainers may also wish to bring up the
issue of the “nutritional divide”. People
are free to buy whatever they want, but
their choices can make a big difference to
their budget over the course of a month.
The inability to have an appropriate diet
may have an impact on their health and
social participation. Trainers may want to
emphasise that clients can eat a healthy
and balanced diet even when shopping
on a budget. They should explain that

there are options and possibilities such
as buying “in season” vegetables and fruit
from a market, avoid junk food, cooking at
home instead of eating out, avoid shopping
on an empty stomach, etc. This topic is
also discussed in the training module “selfcare” and trainers can make connections or
mix exercises from module 5. Trainers can
distribute copies of Annex 4.2, Healthy
Eating on a Budget, as handouts.

Variations
Participants can bring their own paperwork
from home to start their personal folder.
Trainers can also offer advice on
decluttering, explaining how to sort and
dispose of unnecessary mail and sheets of
paper.
Trainers may also want to address the issue

of security, encouraging clients to shred or
destroy any sensitive documents that carry
personal information, e.g. their address,
social security number, phone number, or
bank account number, etc. Just throwing
this paper in the rubbish is not enough to
protect clients from illegal or unethical use
of their personal information.
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TOOL No 2
Balancing your budget

General information

Objective

•
•
•

•

Participants: small group (3-5 people)
Suggested time: 2 hours
Materials: Cut-outs of different icons one set per participant - from Annex 4.3,
copies of the timeline in Annex 4.4 for
all participants, 2 sheets of paper per
participant, pens, colour markers and
post-it notes, whiteboard and markers.

•
•
•

Manage a monthly budget without
getting into debt
Understand the cost of living in the host
country
Learn about the risk of getting into debt
Prioritise expenses

Methodology
The activity starts with everyone introducing
themselves, and the trainer also asks for
participants’ expectations. Afterwards,
the trainer explains that the objective of
the workshop is to manage a personal
monthly budget, keeping track of income
and expenses.
The trainer talks about establishing a
monthly spending limit. For participants,
this means getting familiar with all the
different recurring costs a family or
individual faces when living on their own,
as well as being aware of unforeseen costs
(such as a medical emergency, a fine, etc.)
Trainers emphasise that a lack of healthy
balance between income and expenses
can lead to financial and emotional stress,
affecting one’s wellbeing and feeling of
safety. The amount of energy it takes to stay
afloat financially if this balance is not found
can be detrimental to the client’s recovery

trajectory and life plan, and prevent certain
activities that make the difference between
staying afloat and living a fulfilling life
(such as schooling, sport and recreational
activities, etc.).
When talking about this subject, it is
paramount not to overstep boundaries
that people have when it comes to sharing
information about their lifestyle. All
spending habits can be openly discussed.
However, talking about alcohol, tobacco or
drug consumption may feel confrontational
and judgmental, and generate debates
that are not constructive in the context of
the workshop. Also, trainers should not
underestimate the importance it may have
for the client to send money back home, as
an essential part of their migratory project,
and the fact that these transfers may eat
up a considerable portion of the migrant’s
budget. However, exorbitant fees – up to
13 percent on average and frequently as
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high as20 percent – are very often charged
by money transfer agents resulting in a real
drain on clients’ savings and hard-earned
money. Moreover, migrants may resort to
informal channels as they can be cheaper,
better suited to transferring funds to remote
areas where formal financial channels
do not exist, and offer the advantage of
being accessible in their native language.
Nonetheless, informal channels can be
subject to abuse. The case manager may
consider discussing money transfers and
2

Trainers guide the activity through
a set of questions:

then direct participants towards legal,
reasonably priced, transparent and safe
services.
Participants receive sheets with a set
of icons representing budget categories
(food, clothing, bills, healthcare, etc., Annex
4.3) and a monthly calendar (Annex 4.4),
where they can stick the icons representing
expenditure categories, to get a sense of
their monthly balance.

weekly, daily, etc. - on the cut-out.

Participants add up their income at the top of
their timeline. Then they add expenses next
to the income on their timeline and calculate
1. What are your sources of income? the balance.

A | Introduce the source of income with a cutout (if there is none, use a blank cut-out with
a green label).
B | Decide on a realistic amount for the
income and write it down on the cut-out (if
there is none, use a blank cut-out with a red
label).

2. What are the biggest expenses
when living on your own?
A | Introduce the expense with a cut-out (if
there is none, make one with a post-it and a
red marker).
B | Work out a realistic amount for the expense
and write it on the cut-out.

3. What expenditures are recurring?
A | Write the frequency - yearly, monthly,

2

4. How can you cut your expenses?
Which kind of expenses can be cut?
Trainers should guide the conversation
towards reducing expenses and increasing
savings. In order to create more balance
between income and expenses, apart from
seeking new sources of income, people can
also gain comfort by finding sustainable
ways to cut expenses. This can range from
comparing prices of services (“shopping
around”), to knowing where Trainers should
guide the conversation towards reducing
expenses and increasing savings. In order
to create more balance between income and
expenses, apart from seeking new sources
of income, people can also gain comfort by
finding sustainable ways to cut expenses.
This can range from comparing prices of
services (“shopping around”), to knowing
where to buy certain products at a better
price, or learning where to get things for

Ratha, D (2004), Understanding the importance of remittances, Migration Policy Institute
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free (food, clothes, activities). Second hand
shops, foodbanks, social grocery shops
from the municipality, open-air markets and
flea markets are all viable options for finding
deals on groceries and clothes. Another
way to reach this objective is to give tips on
cutting down on energy consumption, such
as by switching off lights, heaters etc. when
going out, using energy-saving lightbulbs,
running washing machines on full, etc.
Where available, trainers could also introduce
clients to “time banking”, a labour-time based
bartering system, where people exchange
services for hourly time credits, rather than
money.

5. What about loans, payment plans,
ignoring bills?
Trainers should introduce the topic of debt to
raise awareness of the dangers of incurring
debt for a person’s wellbeing and financial
health. It is critical to point out the main
reasons why people get into debt, such as late
fees on unpaid bills, borrowing money, often
at high interest rates, and the pitfalls of “buy
now, pay later” deals, etc.. Moreover, attention

should be paid to recurring and hidden costs
by encouraging clients to keep track of all the
services they have subscribed to, as many
can be fairly painless to reduce or eliminate.

6. How can you avoid running out of
money by month-end?
Trainers guide a conversation on saving.
No matter how small the amount, clients
should be encouraged to save on a regular
basis in order to create a small buffer for
emergency situations or unforeseen costs.
Sometimes putting money aside on a regular
basis with no specific goal in mind is not a
priority when starting life on a limited budget.
However, the importance of saving cannot be
underestimated precisely because it helps
protect the person in the event of a financial
emergency, be it a fine, a medical emergency,
a stolen phone or laptop, or a broken one,
etc... Without any savings, the person may
have to borrow or may neglect to pay other
expenses, both of which can put them in a
vulnerable position later on.

Variations
Point out the importance of prioritising expenses. Clients are encouraged to clarify what is
most important to them. For example: if they don’t pay their rent, they will lose their apartment.
But they may also have a hobby that is important to them or want to have dinner out with their
friends once a month. Trainers emphasise that budgeting is not about making sacrifices, but
rather it is about conscious planning.
If time is left, trainers can bring in some examples of unforeseen costs to show the importance
of saving money and creating a buffer. This can include fines, medical bills, phone repair etc.
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TOOL No 3
Using a bank account

General information
•

Objective

Participants: a small group of 3-5 people •
that already have a bank account in the
host country and have a smartphone/
•
laptop

Increase confidence in using home
banking
Keep track of expenses

Skills to be developed:

•

Suggested time: 1.5 - 2 hours

•

Materials and resources: a safe Wi-Fi •
connection, everyone should bring their
•
own smartphone or laptop and the name
of their bank institution/online banking
service. Trainers will bring examples of •
phishing emails and scams.
•
•

to login/logout safely
to transfer money between a savings
account and a current account,
to set up recurring payments
how to block a credit card in case of loss
or theft
how to contact the bank

Methodology
Clients often struggle to open a bank
account and use online bank applications
properly. When they do not understand how
to use them, they often forgo such services
altogether. However, it is worth investing
some time in teaching clients how to use

internet banking as it offers the advantage
of being able to pay bills, transfer money,
and access records of their checking
account transactions from the comfort of
their home and, typically, without service
fees.
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This workshop focuses on teaching
participants how to use an online checking
and savings account, and it covers:

safe internet access: being aware of √ how to set up automatic recurring payments
phishing / hacking attempts - so show some (advantages and disadvantages)
phishing emails or a bank’s website with √ if a group raises concerns about
information about current scams
overspending, illustrate ways to use a savings
√ how to contact your bank when you need account to deposit pay checks (or benefits),
and transfer a certain amount on a weekly
help
basis into a current account for routine
√ when to use home banking, when to go to purchases and discretionary spending,
a branch office
training oneself not to spend more.

√

Participants will login into their apps and the trainer should guide them through the steps and
show them how to use the services. After the presentation, attendees are asked to perform
the steps individually (under the supervision of the trainer).
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Module 5
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INTRODUCTION

A main concern of trafficking survivors is
their health and well-being. On the one hand,
a lack of knowledge of public health services,
the different cultural notions of health and
healthcare and possible push-back, and the
fears associated with the medical environment
all make it difficult for survivors to access and
use care beyond emergencies. On the other
hand, a lack of social and economic resources

may affect clients’ overall wellness, translating
into poor nutrition, unhealthy lifestyle choices,
unsanitary living conditions and resortitg to
unsafe self-medication practices.
1

This module aims to promote survivors’
holistic health and well-being.

LEARNING OBJECTIVES

but as normal reactions to significant
This training module aims to find new ways
to deal with distress, insecurity and feelings adjustments, and not being afraid to rely on
of a lack of control, and teach new ways to the support offered by professionals
promote their overall health and wellness,
√ Understanding physical, mental and
through:
emotional well-being
√ Accessing the public health system and
√ Self-awareness
other well-being services

√ Understanding the role of psychologists

√ Establishing healthy routines and habits

and other professionals

√ Identifying feelings like anxiety, fear and

frustration so as to see them not as setbacks

1

Understanding that security and safety
are closely related to the concept of health

LIBES (2020), “A world I can trust”, a report about the needs of survivors of human trafficking in the transition from a shelter to independent living,
www.libes.org p.13
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and well-being, this module will also address The module is divided into two phases:
feelings of insecurity and lack of control,
1. Initial phase and access to services:
both in online and offline environments. The
Public health system: the main challenges in
competencies to be acquired are:
accessing it, a comprehensive explanation
√ Awareness of offline and online safety of health professionals’ roles, and where to
and security risks
find more information and support. It also
includes examples of healthy activities and
√ Safeguarding privacy and data security routines.

√

Knowledge
providers

of

emergency

service
2. Advanced phase and care:
Self-awareness and security: promotion of
healthy relationships and sexuality. Online
safety: personal safety and cybersecurity

Given the large range of topics, trainers should address the skills transversally, throughout
the recovery process of the participants. They should also consider possible connections
with the rest of the training modules, such as addressing the family environment, personal
finance and house management.

ACTIVITIES
1. INITIAL PHASE AND ACCESS TO SERVICES
PART 1. PUBLIC HEALTH SYSTEM AND HEALTH PROFESSIONALS’ ROLES

TOOL No 1
Public health system

General information

Objective

•
•
•

•

Participants: group
Time: 1 hour
Materials and resources: paper and
markers

•

To improve access to the public health
service, know how it operates and the
benefits it provides.
To promote greater knowledge of
different health professionals, both
general and specialist.
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Methodology
The session should begin with a short
presentation about the structure and
functioning of the national or local public
health system and the importance of being
able to access it, beyond emergencies.

between primary providers (hospitals, general
practitioners, dentists, community nurses,
pharmacists and midwives, among others)
and specialised healthcare (dermatologists,
gynaecologists, rheumatologists, etc.)

Once trainers have explained the structure
of the public health system, they ask
participants who the most common health
care professionals that they know are, and
what their specialisation is. To complete the
picture, trainers can describe the differences

As a practical exercise, trainers will read
out fictitious scenarios. The objective is to
work out with participants what specialist
physician should be contacted in each case
and how.

Case nº 1
A 25-year-old man wakes up with severe
back pain. He can walk in the morning, but
by afternoon, the pain has got worse, and he
decides to go to the doctor. Today is Friday,
and his doctor does not work on Fridays.
How can he find another doctor? Possible
answer: since his doctor is not working today,
the best option is to call the emergency
number or a doctor on call. If this option is
not available, he will be directed to a hospital.
There, a nurse or other health professional
will examine him and, afterward, she/he will
refer him to a specialist.

Case nº 2

Case nº 3
A 29-year-old woman has been living in
town for five years. She has not had a single
blood test since she arrived. Recently she
has been feeling fatigued and drowsy. What
can she do? Possible answer: as this is not
an emergency, she will have to call her health
centre to request an appointment or go see
her doctor. The doctor may recommend a
blood test. Usually, general practitioners are
the ones who refer patients to services that
are more specialised.

At the end of the session, trainers ask
participants how they felt and what

A 17-year-old girl feels discomfort and
itching in the vaginal area. Where can she
go, and who will take care of her? Possible
answer: she can go to her doctor or directly to
a gynaecologist. She does not need an adult’s
authorisation to schedule an appointment.

they think are the main challenges they
face trying to access health services.
Barriers and inequality may come up
in the discussion, and trainers should
encourage sharing and problem-solving.
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Variations
Trainers should adapt the case studies to
each group. They should bear in mind that
not all people have the same understanding
and perception of health care or medicine.
Other alternatives such as natural remedies,
homeopathy, acupuncture, can be valid
choices. Clients should be educated about the
risks and benefits of alternative medicine in
order to be able to make informed decisions.

Trainers are not expected to have all the
information to hand or know everything
about the public health system. Participants
can be referred to the appropriate services or
a helpline for more information.

1. INITIAL PHASE AND ACCESS TO SERVICES
PART 2. HEALTHY ROUTINES AND NUTRITION

TOOL No 2
Healthy habits

General information

Objective

•
•
•

•

Participants: group
Time: 1 hour
Materials and resources: printed cards
and pens, copies of Annex 5.1 (Healthy
habits) and Annex 4.2 (Healthy eating
on a budget) for all participants

•
•

Raise awareness about factors that
affect health
Promote healthy habits (nutrition,
physical activity, rest)
Discuss harmful practices (tobacco,
substance abuse, unhealthy food, etc.)

Methodology
In a brainstorming session, participants are √ Physical: food, exercise, rest.
asked what they understand by health. Some √ Psychological: healthy relationships, burnof the aspects that should emerge are:
out, stress, counselling.
√ Social: work, inclusion, gender equality,
self-reliance.
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Since the previous activity focused on access Finally, participants compare their sleeping
to healthcare and counselling, this activity habits with those considered healthy.
instead focuses on physical factors.
Trainers explain the link between sleeping
habits, food and physical activity, including
After participants have identified the main different techniques that can help improve
elements that could affect their health, sleep quality. (In Annex 5.1 they will find an
trainers ask them to think about their habits. infographic on lifestyle changes to improve
Each participant fills out a card with different sleep).
activities about food, physical activity, and
sleep. (see Annex 5.1, Healthy habits).
Trainers should be aware that the topics
discussed in this module may bring up
Once all the participants have filled in their issues like disorders or pathologies, such
cards, trainers go on to explain the food as stress, burnout, sleep or eating disorders,
pyramid, and compare it with ones the etc. Trainers may want to address these
participants draw. In this session, trainers problems with discretion and separately with
try to identify the existing challenges to the participant and refer them to specialist
maintaining a balanced diet and discuss help.
ways to eat healthily on a budget. To this end,
trainers can use Annex 4.2 (Healthy eating Trainers should encourage participants to
on a budget).
search for safety information, advising them
about the dangers that self-medication can
Trainers then review the answers about pose to well-being and health, among other
physical activities, and highlight budget, unhealthy habits. The use of natural remedies
or free, options for working out, and the can be useful and safe if experts advise
possibility of exercising with little time and patients on their appropriate use.
in reduced spaces (whether at home or
outdoors), such as: running, walking, hiking,
using fitness apps, etc..

Variations
Trainers must consider using ethnic and cultural food pyramids instead of the Western
pyramid. They can use different food pyramids that address different types of diets, such
as veganism or vegetarianism. It may be advisable to have the support or participation of a
nutritionist, wherever possible.
To cover the different educational needs of the participants, trainers should use visual
resources (images of different foods, for example), among others. They can also forgo the
use of printed materials and keep the session conversational.
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1. ADVANCED PHASE AND PROTECTION
PART 1. SELF-AWARENESS AND HEALTHY RELATIONSHIPS

TOOL No 3
Dealing with emotions

General information

Objective

•
•
•

•
•

Participants: group (single-sex)
Time: 40 minutes
Materials and resources: Board, copies
of Annex 5.2 (situation and emotion
cards), cardboard, pencils, board for the
trainer.

Identify emotions
Ponder how to communicate emotions
and express feelings

Methodology
The participants sit in a circle. The group ways to the same situation. Participants need
is divided into pairs. Each pair receives one to connect with their feelings and find a way
situation card. Emotion cards will be placed to express them.
in the middle of the circle.
The group shares their thoughts and
Each pair must choose the card that best discusses if other emotions could better suit
corresponds to their situation and place it each situation. The trainers ask the group if
next to the emotion. As some situations can they are familiar with the situations illustrated
be associated with multiple emotions, trainers and encourage them to speak about their own
may urge participants to consider the fact experiences. To prompt debate, they may ask
that there can be mixed reactions to a single questions like:
experience, or people may react in different
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What do you think
the people are
feeling in this
scenario?

How did you
react? Do you wish
you had reacted
differently?

If there is enough time, the second part of
this activity consists of taking an emotion
card and writing down or remembering a
situation in which they have experienced
similar feelings.
They can sit wherever they want in the room
to try to connect with this emotion. If possible,
participants may share their thoughts with
the rest of the group and think about ways

Has this ever
happened to
you?

How would you feel
in this situation?

to focus on their emotions in the moment
- for instance run, walk, cry, shout, talk, etc.
Trainers can put on some quiet music for this
activity.
Participants share their thoughts and feelings;
what makes them feel good, and what helps
them in different life situations. In the end,
participants sit in a circle and share their
reflections about the exercise.

Variations
This activity is easy to adapt to large groups and illiterate clients. Trainers should use several
cards to make sure every participant gets a chance to play.
It is important for trainers never to assume they know what participants feel or think, or
should feel and think. There are no right or wrong answers.
This activity can blend well with the tools described in module 7, Social and communication
skills.
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1. ADVANCED PHASE AND PROTECTION
PART 2. SEXUALITY AND EMOTIONAL CARE

TOOL No 4
Sexuality

General information
•
•
•

Participants: group (single-sex)
•
Time: 45 minutes
•
Materials and resources: printed materials,
pens, and a copy of Annex 5.3, copies of •
the lunar menstrual diagram, Annex 5.4
for all participants

Objective
To improve self-knowledge about sexuality
To dismantle some of the existing myths
about sexuality and relationships
To promote better sexual and reproductive
health habits by addressing specific topics
that may be of interest to participants
(self-examination, menstruation, use
of condoms and other prevention
mechanisms for sexually transmitted
diseases (STDs), etc.).

Methodology
Note: To adapt this activity to the needs
and interests of the group, trainers are
recommended to carry out this part of the
session in small, single-sex groups.
The room will be divided into three spaces:
one corresponds to “Yes, I agree”, the
second one corresponds to “I don’t know”,
and finally, the third one corresponds to
“No, I don’t agree”. Once the spaces are
defined, the trainers ask everyone to place
themselves in the centre of the room while
trainers are reading a series of stereotyped
or mythical phrases about sexuality. In each
sentence, people should place themselves

in the part of the room that they think best
represents their view. Once everyone is in
place, the facilitator promotes a discussion,
questioning people who have chosen
different options to explain the reasons for
each choice, and asking questions that help
them analyse existing stereotypes.
Here are some examples of sentences that
trainers can use during the activity (more
examples can be found in Annex 5.3):
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•

Sexuality is an instinct, and no one can
control it.

Thoughts: The statement is false because
sexuality is learned. This is why it is good to
be curious about it, to talk to people around
you, and inform yourself. Being able to
communicate and express our feelings, to
explore our needs, fantasies and boundaries
and those of our partner can enhance our
sex life.

•

•

When women are menstruating, they
cannot swim in the sea or a swimming
pool.

Thoughts: The statement is false. In many
cultures, menstruation is considered taboo
and connected to negative connotations and
prejudices. These myths have contributed to
its invisibility and the lack of spaces where
women can talk freely and without shame
about the menstrual cycle, how it affects
them, and the importance of knowing and
controlling their periods.

There is no sex without penetration.

Thoughts: The statement is false. When
it comes to sexual intercourse, especially
when taking heterosexuality as the norm,
the idea of penetration as the sole or
ultimate objective of any sexual encounter
is often reinforced. However, not all people
enjoy penetration, and this is not the only nor necessarily the best - way to have sex.
Exploring, imagining, and sharing each
other’s desires and needs can help improve
your sex drive and sexual pleasure.

Masturbation is not a healthy practice,
especially for women.

Thoughts: The statement is false.
Masturbating, done privately, allows people
to understand their body, their desires, and
what they like. However, not all people like
it or always have the same drive. Despite
this, we should bear in mind that both men
and women masturbate, although male
masturbation is more openly discussed in
society.

Trainers can share as many statements
as they consider appropriate, taking into
account the time limit.

Once the activity is over, participants should
write on sticky notes what they have learned
about sexuality and if there are concepts
that they still find confusing. The trainers
may encourage more questions and offer
information about family planning services.

Afterward, participants put the sticky notes
on a wall and share their thoughts, if they
feel comfortable doing so. The session will
end with the trainers sharing the importance
of having a space to talk about sexuality.
Trainers should always recommend that
participants continue learning and exploring
to get to know their bodies, identify their
desires and boundaries to establish healthy
emotional and physical relationships.

55

Variations
Trainers may encounter participants who are not comfortable talking about certain topics,
and, for this reason, it is recommended to start by addressing general aspects of sexuality.
Trainers are advised to prepare the contents of the activity in advance, so as to include an
intersectional gender perspective and avoid stereotypes, stigma, and bias.
In the women-only (or people who menstruate) workshop, we recommend dedicating part
of the session to talking about menstruation, hygiene, and intimate care. Trainers can share
copies of the lunar menstrual diagram (Annex 5.4), a tool widely used to understand the
individual menstrual cycle by considering the person’s moods, physical, mental, sexual and
energy levels. This activity is about self-awareness. When we pay attention, we can discover
recurrent behavioural and emotional patterns. A woman may not understand why she craves
chocolate or why she is more irritable on certain days of the month; nor why on other days
she feels more attractive, has an increased sex drive or never runs out of energy. If we do not
know ourselves well, these fluctuations can be overwhelming. Trainers can emphasise the
benefits of self-observation as an awareness practice so that the person finds time during
the day to turn their attention inward, and nonjudgmentally watch what they think, feel, and
do. When we are aware of what we are doing, we can release ourselves from our automatic
reactions and realise that we have choices.

1. ADVANCED PHASE AND PROTECTION
PART 3. SECURITY AND PROTECTION

TOOL No 5
Security and protection of personal data

General information
• Participants: group (preferably more
than 3-4 people)
• Time: 45 minutes
• Materials and resources:6 or 7 figurines
(like Playmobil characters) or dolls, a mobile
phone, and printed photos of the figurine
in different places of the room where the
training is taking placents

Objective
• To improve self-knowledge about
sexuality
• To dismantle some of the existing
myths about sexuality and relationships
• To promote better sexual and
reproductive health habits by addressing
specific topics that may be of interest
to
participants
(self-examination,
menstruation, use of condoms and other
prevention mechanisms for sexually
transmitted diseases (STDs), etc.).
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Methodology
At the outset, trainers introduce a figurine as
the main character of the training session. A
volunteer will go outside of the room while
the rest of the participants hide the figurine.
When the volunteer comes back, they try
to find the hidden object. Once they find it,
trainers will ask the volunteer to say what
cues they followed.

Trainers write down the responses on a
big sheet of paper, to facilitate conclusions
at the end of the session. It is important
to hide the object in hard-to-find places, to
facilitate observations about what protects
or compromises one’s safety.

Case nº 1
The community
Trainers hide more figurines in the room,
including the one used in the first activity.
One participant will play the hunter, while the
rest of the group guides them with “hot” and
“cold” cues.
Discussion: The first place where we
look for someone is among their peers or
people close to them (family, friends, and
community). Also, sometimes, certain people
around us, with or without the intention of
harming us, can give away information about
ourselves or our location that could be used
to violate our privacy.

Case nº 2
Social media
First, trainers hide the figurine (for example,
inside a cookie box). Then, they hang pictures
around the room that give clues about
the hiding place. Trainers explain to the
participants that these photos are from the
figurine’s WhatsApp or Facebook profile.
Discussion: Finding someone can be very
easy if they do not control the scope of their
online social networks. People can be easily
located from a picture, especially if they post
pictures of themselves in well-known places
(famous streets, by the door of their work or
home, different monuments, etc.).
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The trainers will ask the group to relate their
experiences and what helped or hindered
them when trying to find the figurine.
At the end of the exercise, trainers collect
participants’ perceptions and thoughts on
some of the ways they use social media,

emphasising the need to stay alert and safe.
Trainers also explain possible protection
strategies and measures that could be
helpful if participants find themselves in a
risky situation.

Variations
The duration of this activity depends on the situations and exercises trainers want to show in
practice and the protection measures to be discussed, shared, and designed.
The scenarios must be adapted to the experiences and profile of participants. Demonising the
use of social media must be avoided, instead caution should be encouraged. The message
must be that certain behaviours can put a person’s privacy and security at risk, and that they
can implement measures to keep themselves and their loved ones secure..
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Module 6
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INTRODUCTION

Work affects people’s quality of life not only
because of the income it generates but also
because of the role it plays in giving them their
sense of identity and opportunities for social
contact with others, and this also holds true
for survivors of human trafficking. Economic
inclusion for trafficked people is imperative
and often ranked as the number one priority in
terms of support needed, both initially and in
the longer term, in order to look for employment
and achieve independence. Victims generally
feel that having a stable job will help their
integration into the host society. However,
needs vary according to multiple factors,
such as the individual recovery process,
1

the time spent in the shelter, age, personal
resources, and social network. For this reason,
it is important to adjust the activities in this
module to the participants’ current needs,
life plan and goals. Some of the activities
described are designed to build on previous
groundwork where the client has identified
their abilities, and soft and transferable skills,
as a prerequisite for advancing to more
complex job searching tasks like CV writing
and practicing for interviews. Moreover,
working towards economic inclusion is not
to be seen as a one-off exercise. It requires
transversal and consistent work from the very
first stages of the support program.
2

LEARNING OBJECTIVES
√ Balancing old goals with a new real-life plan √ Awareness of the requirements for working
√ Experiencing the new cultural and economic √ Knowledge of how to search for a job in the

context

host country

√ Time and mobility management

√ Information about workers’ rights and duties

√

Awareness of one’s abilities compared to
the standards
1

Libes (2020), “A world I can trust”, a report on the needs of third country national survivors of trafficking transitioning from shelters to independent
living, www.libes.org, p. 10

2

Ibid, p.5
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To help achieve these competences,
the proposed workshops will focus on the
following topics:

1. Initial phase or awareness-raising
information:

Information about basic concepts related
the labour market like labour rights, types
of contracts, payroll processes, working
conditions, work-family balance.

2. Advanced phase or job placement:

Preparation of specific activities to enhance
opportunities for employment, for instance
job-searching, recruitment processes,
keeping a job and succeeding in it.

ACTIVITIES
1. APPROACHING THE LABOUR MARKET:
MAIN CHARACTERISTICS AND BASIC CONCEPTS
TOOL No 1
The formal and informal sectors

General information

Objective

•
•
•

•

Participants: group
Time: 1 hour
Materials and resources: Blank paper,
pens, whiteboard, slide presentation
from Annex 6.1, laptop, printouts from
Annex 6.2

•
•

Learn more about the labour market
and the meaning of work from a gender
perspective
Differentiate between formal and
informal job offers, and related risks
and benefits
Identify reliable job offers with good
working conditions
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Methodology
The session will begin with a slide presentation from Annex 6.1 that offers a brief explanation
of what “work” means and of the formal and informal sector, taking into account a gender
perspective. This will include the concepts of productive and reproductive work, addressing
how the sex-based division of labour has shaped these terms, and address the gender
inequalities that persist in the workplace.
3

After the presentation, trainers carry out two exercises:
1. Formal and informal job offers:
Trainers should divide the group into pairs or small groups of 3-4. Three or four real job
vacancies should be distributed (Annex 6.2). Each group will discuss and decide whether the
position offered comes from the formal or informal labour market and explain their choice.
Once trainers have noted down all the answers in two columns on the board, in a group
discussion they ask if all participants agree. Trainers close the activity by recapping the
characteristics of the formal and informal sectors, and encouraging a conversation about
the difficulties that participants face in accessing the formal job market.
2. Myths and facts about the formal and informal markets:
Trainers draw two columns on the whiteboard: one for jobs in the formal economy and
the other for jobs in the informal economy. Participants then have to connect a series of
statements to one of the two sectors. This exercise should generate further debate on the
main challenges and benefits of entering the formal labour market.
For example:

“If I don’t get paid, I have
legal tools to claim my
salary.” (formal job)

“If I get sick, I won’t get paid.”
(informal job)

Variations
This activity can be carried out as a group or individual session. In the case of large groups,
trainers need to look for more job postings and statements about the formal and informal
market. For illiterate clients, trainers read the job vacancies out loud.

3

Trainers will find guidance in the attached presentation including terminology and resources. This section is based on the European Commission’s
report Women’s situation in the labour market, and Eurostat Quality of life indicators - productive or main activity, 2019, EIGE, glossary, www.eige.
europa.eu
For more information, please see the European Commission’s 2019 Report on equality between women and men in the workplace.
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TOOL No 2
Basic concepts in the labour market

General information

Objective

•
•
•

•

Participants: group
Time: 1 hour
Materials and resources: theoretical
contents and examples of contracts,
paychecks, health insurance policies,
etc.

•
•

To get acquainted with basic concepts
related to the labour market, such as
types of contracts, working hours,
payroll issues, salaries, etc.
To identify job offers with safe working
conditions
To understand labour rights and how to
access them

Methodology
Trainers begin the session with a brief explanation of the main concepts related to the
formal labour market, using printed materials, for example types of contracts, working hours,
salaries, payroll issues, holidays. The objective is to offer participants the opportunity to put
these concepts into practice: reading contracts and paychecks, reviewing examples of job
offers and evaluating a job offer. Trainers should consider that sometimes these documents
can be difficult to understand and they can generate anxiety.

Variations
At the beginning of the session, trainers can ask participants what they find most confusing
when it comes to employment so as to adapt the activities to clients’ pre-existing knowledge
and experiences.

Comments and suggestions:

To adapt the activity to each specific group,
it is recommended to bring a large number of
samples (various contracts, paychecks from
Illiterate clients should receive extra support different sectors, etc.).
from trainers when other participants are
It may also be interesting to facilitate
working with practical examples.
contact with lawyers, trade unions or other
It is important to highlight to all participants services that offer advice on labour rights
that they should not sign any document that free of charge. In addition, it is advisable for
they do not understand, and that they should participants to attend specific courses on
labour rights, either offered by trade unions
not be afraid to ask for help.
or other local agencies and organisations.
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2. ACQUIRING SPECIFIC COMPETENCIES FOR A
SUCCESSFUL JOB SEARCH
TOOL No 3
Job search

General information

Objective

•
•
•

•

Participants: individually or group
Time: 1 hour
Materials and resources: paper, pens,
newspapers, magazines, computers, a
copy of Annex 6.3 (Job search services
and channels)

To get to know the channels used
when searching for a job, as well their
advantages and disadvantages.

Methodology
In a group and using a whiteboard, trainers present a table with the main resources for job
seekers in their local area, such as magazines, internet portals, informal contacts, employment
agencies, NGOs, etc. Next to each resource, trainers include 3 columns: pros, cons and
observations.
The purpose is to consider the advantages and disadvantages of each channel by filling in
the table. Trainers should have a pre-filled table as an aid to ensure that all relevant points are
discussed (Annex 6.3)
In small groups, participants look for real job offers, using some of the platforms presented by
the trainers. Then participants then report to the group about their experience. Trainers also
facilitate an exchange of ideas about the criteria that need to be considered when selecting
job offers, asking questions such as:

Should you look at the type
of contract offered before
applying?

What working hours do you
think apply to this job? Would
you be willing to fulfil these
requirements?
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When considering a job offer,
should you take into account
the distance from your house
to the workplace?

What work-life balance
benefits do these companies
offer (flexible work schedule,
additional paid time off,
possibility for remote working,
etc)? Do they suit your needs?

These questions should help participants see the job requirements in relation to their needs
and possibilities.

Variations
Trainers should adapt this activity to each participant’s path. If some participants are far from
the job-search stage, this activity could help them to better understand the social context and
also the demands of the labour market.
Some questions that trainers could ask them are:

Were you aware of these job
search platforms? Have you
used them before?

In your opinion, which are
the most in-demand sectors
when it comes to job offers in
your area?

Would you be able to find the
companies you selected on a map?
How would you get there?
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TOOL No 5
Job search tools (I)

General information

Objective

•
•

•
•

•
•

Participants: Individually or group.
Target group: participants who have not
yet drafted their CV and/or are at a very
early stage in their job search
Time: 1 hour
Materials and resources: laptop, blank
sheets and pens, copies of sample CVs

Learn how to apply for a job
Improve chances of finding employment

Methodology
The session will start with a brief description of the main elements when drawing up a CV,
both in terms of format (length, clarity, colours, possibility of preparing a template CV) and
contents (key competencies, customising the CV based on the particular job offer, etc).
Trainers should bring some sample CVs of their choice.
Trainers show the CVs which have information to correct and revise, so that the group can
identify and discuss how to improve them. The CVs must be adapted to different sectors and
job offers.
Afterwards, trainers invite participants to write their own CV. Clients who have never worked
on identifying their competencies before may have a hard time writing a CV. However, since
this activity is about understanding what makes a good CV, participants can fill out mock
CVs, with information from fictious profiles.

Variations
In order to fully participate in the activities described in this module, and in tool 4 in particular,
clients should ideally have started a process of economic empowerment, identification and
development of skills.
Trainers can offer extra support to illiterate clients while other participants are working on
their CV.
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TOOL No 4
Job search tools (II)

General information
•
•

•

Participants: Individually or group.
Target group: participants who have
more experience in recruitment
processes and who are actively looking
for a job.
Time: 1 hour

•

Materials and resources: llaptop,
whiteboard, paper, pens, copies of
Annex 6.4. (Job interview tips)

Objective
•

Improve job interview skills

Methodology
First, with a large group, trainers will share some tips about preparing for an interview
(Annex 6.4). For example:

1. Do some research about
the company and where the
interview will take place.

2. Review your CV and
bring all the documentation
prepared.

3. Choose your clothes
according to the company
environment.

4. Make sure you know the day
and time of the interview and
how long it takes to get there.
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The trainers then present a list of the most common interview questions. Trainers also prepare
some questions that may indicate forms of discrimination and help participants recognise
them and respond in an appropriate manner.
Examples of questions that can be asked during a job interview:

Question 1:

Question 2:

Do you know our company?
Why do you want to work here?

What are your strengths and
weaknesses?

Possible answer:

Possible answer:

Yes. It is a big company from the ___
sector and provides services for ___.
I would like to be part of your team
because I believe that this company is
one of the best in the industry. I also
think that with my skills (attention to
detail, passion for the industry, etc.) I
can perform well on the job.

I am reliable and patient, I get along
well with co-workers and I love to
learn new skills. Although I still have
some difficulties with the language, I
am taking [insert language] courses to
improve my communication skills. I am
a fast-learner.

Some inappropriate or illegal interview questions are:
Do you have kids? Do they often get sick? Are you married? Have you
ever taken sick leave? Do you plan on getting pregnant?
Possible answer:
I am sorry, I do not think that that question has anything to do with the job offer and I
am not comfortable answering it.
Trainers should emphasise that these situations can happen and the job seeker must
kindly and firmly decline to answer.
4

Finally, trainers end the session with a role-playing activity. In a circle and in pairs, one
participant plays the role of the interviewer and another the interviewee. The trainer can
suggest different questions and answers, and the rest of the group observe the scene.
Afterwards, trainers open a discussion about how both interviewers and interviewees felt
and ask the rest of the group to share their thoughts constructively.

4

For further reference see the European Union’s report: Combating discrimination in the workplace,
https://ec.europa.eu/social/main.jsp?catId=1437&langId=en
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Module 7
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INTRODUCTION

Social and communication skills determine
one’s ability to interact with other people,
verbally and non-verbally. They are
fundamental when it comes to adapting to
a new social context and integrating into a
community.
Victims of human trafficking, both those
residing inside and outside shelters, regret
their lack of integration into the host country,
despite their best efforts. Such difficulties
seem to be mostly connected to language
and cultural barriers, or to the trauma they
have suffered. For example, some clients do
not feel confident and proficient enough to
speak up, build relationships with others or
ask questions. Others use a communication
style which is considered inappropriate in the
host society because they lack knowledge
about cultural differences and cross-cultural
communication skills.
1

As a result of trauma, many clients appear
to have lost a stable sense of identity and the
ability to understand the thoughts, feelings,
and behaviours of both themselves and
others. Sometimes there can be barriers to
inclusion, such as discrimination based on sex

1

or origins, and people need to be equipped to
recognise and respond to prejudice, bias and
unfair treatment. All these elements can lead to
isolation and have a big impact on one’s quality
of life, causing even more distress. Therefore,
improving social and communication skills is a
cross-cutting objective on the integration path
in order to help clients to be able to express
their needs, ask questions and have a wider
view of the culture and its social constructs in
order to interpret interpersonal relationships.
This module will offer a definition of social
and communication skills, analyse the
elements of communication, and present
various tools to help reflect on one’s own
communication modalities. Participants will
be encouraged to consider several factors
affecting their interactions with others,
especially in a new cultural context. They will
gain a better understanding of why locals
behave in a certain way, and learn to recognise
signs of bias and discrimination arising from
cross-cultural misunderstandings. Trainers
will highlight common communication
blunders and ways to avoid them. Finally,
some strategies will be suggested to improve
self-advocacy and assertiveness.

Libes “A World I Can Trust”, a report on the needs of third-country victims of human trafficking, March 2020 www.libes.org
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LEARNING OBJECTIVES

√

Introduce and practice
communication skills

√

social

and

Increase participants’ knowledge

√

Promote new insights and awareness
through feedback and discussion

√

Grow potential for long-term social skills
enhancement

Skills set to be developed:
√ Awareness of self and cultural differences

√ Self-advocacy and assertiveness

√ Being proactive

√ Overcoming victimhood

√ Self-confidence

√ Feeling part of a social context

√ Self-control

TOOL No 1
Defining social and communication skills

General information

Objective

•

•

•
•

Participants: Ranging from a small
group of 4-5 to as many as 10-15
people (males and females). This tool
is accessible to literate and illiterate
participants.
Time: 30 minutes
Materials and resources: whiteboard,
markers

Better understanding of social and
communication skills and the context in
which they are applied.

71

Introduction
Every day we communicate and interact with other people without being completely aware
of how communicative or social we truly are in our interactions. Social and communication
skills are the key to building a strong social support network and integrating into a new
environment. For this reason, it is necessary to understand why these skills are important
and how they affect our life.

Methodology
Trainers will write the words “Social”, “Communication”, and “Skills” on the whiteboard and
ask these questions:

What is social?

What is a social skill?

Why are we talking
about this today?

What is a skill?

What is a
communication skill?

Why is it important
to talk about this?

What is it important
for?

After the discussion, trainers will encourage everyone to participate and, on the whiteboard,
write a list of social and communication skills that participants have learned during the
programme in the shelter.
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TOOL No 2
Self-awareness

General information
•

•
•

Participants: Ranging from a small
group of 4-5 to 10-15 people (males
and females). This tool is accessible to
literate and illiterate participants.
Time: 30 minutes
Materials and resources: whiteboard,
laptop, projector, copies of Annex 7.1
(Social and communication skills’

quiz) and 7.5 (Tips for communicating
effectively) for all participants

Objective
•

Increase the awareness of one’s own
social and communication skills.

Introduction
Effective social and communication skills are fundamental to succeed in many aspects of life.
People with good communication and social skills can enjoy better interpersonal relationships
with colleagues, friends and family.

Methodology
Trainers will provide a quiz about people skills (see Annex 7.1). The quiz is not an evaluation
and it is not meant to put participants to the test. Rather, it is to be seen as a set of 16
self-reflection questions to help the person understand their own patterns of interpersonal
communication.
The questions will also be projected so that the trainer can read them out for clarity and to
help participants who have reading difficulties. When all participants have completed their
quiz, the trainer will open the floor for them to share some of their answers with the group.
Bearing in mind that the highest social skills are reflected in the “no” answers, the trainer
provides some feedback to help participants recognise areas where they can get better. The
trainer emphasises that social skills can improve with conscious effort, especially when
the person is armed with relevant information about which areas need work. Trainers can
also use Annex 7.5, Tips for communicating effectively, to stimulate further debate and to
distribute as handouts.
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TOOL No 3
Cultural differences

General information

Objective

•

•

•
•

Participants: A small group of 4-5 to 1015 people (males and females). This
tool is accessible to literate and illiterate
participants.
Suggested time: 30 minutes
Material: laptop and/or one projector to
play the following video:

•

Increase the awareness of how cultural
differences can affect social and
communication skills
Increase clients’ ability to read people
and reduce feelings of social exclusion

https://videos.simpleshow.com/223eSBvuao?fbclid=IwAR1umgZXxF7YV0Uc7rq1inWqynosf9iqsYSdcbZOGeRqewZFGgAgSbo4394%2F

Introduction
Culture is a set of shared values which affect the way people think or act and, more
importantly, the kind of criteria by which they judge others. Cultural meanings define some
behaviours as normal and right and others as strange or wrong. They influence the way
people start a conversation and the way they engage in dialogue. Cultural differences are not
only evidenced by language, but also by one’s posture, facial expression and tone of voice.
A cultural misunderstanding occurs when something — a word, gesture or a situation, for
instance — has different meanings in two cultures. Sometimes the misunderstandings get
resolved, sometimes they lead nowhere, and sometimes they can escalate to anything from
closedness to conflict.

Methodology
Before playing the video, trainers explain to what extent cultural differences influence the way
we think, behave and communicate. Trainers can give an example, a personal anecdote or a
typical situation, and ask participants if they have experienced anything similar. For instance,
the trainer may say that in their culture, they have been taught to look someone directly in
the eyes when speaking to them, out of respect. However, in some other cultures this is
considered disrespectful and people stare at the ground although they are listening. Trainers
must emphasise the participants’ contribution, and perhaps repeat what has been said if they
notice that it was not understood. Afterwards, trainers play the video with a brief introduction.
They then solicit comments at the end.
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TOOL No 4
Verbal and non-verbal communication

General information

Objective

•

•
•

•
•

Participants: A small group of 4-5 to 1015 people (males and females). This
tool is accessible to literate and illiterate
participants.
Suggested time: 30 minutes
Material: laptop and/or projector, slide
presentation from Annex 7.2 (Verbal
and non-verbal communication slides)

explore different communication styles
be aware of one’s own personal
communication style.

Introduction
Human beings are social creatures and they have developed many ways to exchange
information, thoughts and feelings. Communication includes verbal communication, which
covers speech, the voice and clarity of the voice, and non-verbal communication, which covers
body language, gestures, tone of voice and facial expressions.

Methodology
Trainers encourage participants to think about different ways of communicating: “How many
ways are there of communicating with others?” After having solicited some answers, trainers
may project on the screen several pictures (i.e. people making gestures, people dressed well)
(see Annex 7.2) and suggest some examples of sentences expressed with different tones
of voice. Then they will ask what kind of feelings they think the people in the pictures are
experiencing or what types of people they are (businessperson, chef, etc.)
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TOOL No 5
Verbal communication

General information

Objective

•

•

•
•

Participants: A small group of 4-5 to 1015 people (males and females). This
tool is accessible to literate and illiterate
participants.
Suggested time: 45 minutes
Material: Trainers should find unusual
objects of different sizes and shapes,
papers and pens.

•

Understand effective verbal
communication and possible
interferences.
Improve verbal communication skills.

Introduction
Verbal communication is a type of oral communication where the message is transmitted
through spoken words. The effectiveness of verbal communication depends not only on
the speaking ability of an individual but also on their listening skills. Verbal communication
is a type of oral communication where the message is transmitted through spoken words.
The effectiveness of verbal communication depends not only on the speaking ability of an
individual but also on their listening skills.

Methodology
Participants are divided into small groups of 3 or 4. The exercise is composed of three
sessions of role playing. In each session, one participant plays the role of communicator,
another is the receiver, and a third is an observer. The communicator and receiver are seated
with their backs to each other. The observer should not interfere with the exercise. Trainers
then give an object to the communicator. The communicator describes the object (shape,
colour, feel, size, etc.) without saying what it is. While the communicator speaks, the receiver
draws the object on a piece of paper. At the end of the session, the object is placed on top of
the drawing and a new session starts.
The exercise should take 15-20 minutes. Trainers may do one demonstration session to
show how it works before dividing participants into small groups. At the end of the exercise,
trainers collect feedback from communicators, receivers and observers about their task and
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the difficulties they encountered or perceived in transferring (coding) and receiving (decoding)
the information. The trainer should stress that misunderstandings occur when what the
speaker intends to express differs from what the hearer believes has been expressed, and
this can happen even when people speak the same language.

Introduction
This tool can be adapted to individual workshops with the help of another volunteer or trainer
who can play the communicator or receiver.

TOOL No 6
Passive, aggressive and assertive communication

General information

Objective

•

•

•
•

Participants: A small group of 4-5 to 1015 people (males and females). This
tool is accessible to literate and illiterate
participants.
Suggested time: 45 minutes
Material: slide presentation from Annex
7.3 (Assertive communication quiz),
projector

•
•

Understand the difference between
communication styles
Find a communication modality that
makes the person feel comfortable in
their social interactions
Experience the benefits of assertive
communication modalities

Introduction
Communicating our needs, hopes and feelings is not always easy. Very often we find ourselves
in situations where it can be hard to express ourselves without being misunderstood. People
who fear conflict may have developed a passive communication style, whereas those
who tend to control and dominate may use an aggressive communication style. Assertive
communication is a type of communication that is intended to express thoughts and feelings
without being threatening and judgmental. Learning the basics of assertive communication
can help clients reduce stress and gain self-confidence while creating the foundations for
honest relationships, as it builds connections and trust.
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Methodology
Trainers should introduce the topic and explain the differences between passive, aggressive
and assertive styles.
During passive communication, a person prioritises the needs, wishes, and feelings of others,
even at their own expense. The person does not express their own needs, or does not stand
up for them. This can lead to them being taken advantage of, even by well-meaning people
who are unaware of the passive communicator’s real needs and intentions.
During aggressive communication, the person stands up for themselves, their feelings, needs
and interests, in a way that is inappropriate, and without regard for the point of view of others.
During assertive communication, a person stands up for their own needs, desires, and
feelings, but also listens to and respects the needs of others. Assertive communication is
defined by confidence, and a willingness to compromise.
Trainers may suggest some examples and point to the fact that assertive communication
needs practice but it is worth the effort.
The trainer then introduces the situation quiz from Annex 7.3. The quiz should be projected
on a screen and trainers ask participants to match the answers with the corresponding
communication style.
If there is still time, trainers may propose a role play with one or two participants suggesting
scenarios where they can practice assertive communication.

TOOL No 7
Non-verbal communication

General information

Objective

Participants: A small group of 4-5 to 1015 people (males and females). This
tool is accessible to literate and illiterate
participants.
Suggested time: 45 minutes
Materials: Miming game cards from
Annex 7.4

•
•

Become aware of non-verbal signals
we use in everyday interactions
Understand the role and use of bodylanguage.
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Introduction
Seventy percent of social interaction is non-verbal. Being a good communicator means being
able to read non-verbal cues, such as facial expressions, gestures, physical distance, posture
etc.

Methodology
Participants are divided into small groups of three. There are three sessions, and three roles
-communicator, receiver and observer. By the end of the exercise, every participant should
have played all roles at least once.
The communicator and receiver are positioned facing each other so that the receiver can
see what the communicator is doing. The observer watches the interaction in silence. The
communicator receives a card with a scene to mime (see Annex 7.4). The communicator
mimes the scene. While the communicator is performing the scene, the receiver has two
minutes to write down or memorise (if the participant cannot write) the emotions the
communicator captures or the character being represented.
The total duration of the exercise should be 15-20 minutes. If needed, trainers can start
by doing one session as a demonstration to show the different roles and explain the rules.
This exercise can also be adapted for individual workshops with the help of a volunteer or
trainer who will play the communicator or receiver. At the end of the exercise, trainers collect
feedback from participants about the difficulties they encountered in communicating and
receiving the information. The trainer should highlight the barriers to effectively transferring
information and understanding the message using only non-verbal stimuli.

79

Module 8

80

INTRODUCTION

For many victims of trafficking, the needs
of their family and dependents are among the
most pressing concerns. Providing assistance
to these “secondary beneficiaries” is crucial in
order to address the client’s most urgent needs
and can be a precondition to accessing services
in other areas to promote further integration. For
instance, if a mother has no daycare options for
her child, she will not be in a position to get a job.
Some trafficking victims may decline support
altogether if their family needs and dependents
are not taken into account. This would translate
into a missed assistance opportunity, and
potentially contribute to the client’s on-going
vulnerability.
1

Dealing with the family environment in a new
country requires learning a lot of information
about the different social system. Single mothers
face a much higher risk of being left out of the
labour market, given that both lone motherhood
and international migration have been shown
to be strongly related to non-employment.
They find themselves raising a child without the
help of a partner, family or social network, all of
which are vital when it comes to juggling family
and work responsibilities. Sometimes clients

2

3

have a hard time learning the basics of primary
care and fulfilling their parental responsibilities.
Different parenting patterns in the host countries
may also confuse them. In addition, clients
may struggle with administrative tasks such
as enrolling children in daycare and schools.
They need support in child development and
parenting from a multi-cultural perspective that
allows them to better understand the role of
preventive care, family well-being and providing
for their children’s needs within the national
education system.
When addressing the family environment,
it must be borne in mind that a substantial
psychological impact might have occurred in
relation to those who are close to the victim.
Children, spouses, parents and siblings can
be profoundly affected by the exploitation and
abuse of a loved one when they come to know
about it. As a consequence, they may suffer
secondary traumatic stress, i.e. emotional
distress that comes from hearing about the
trauma of another person, and vicarious
trauma, which is negative changes that result
later from empathic engagement with a trauma
survivor. In some cases, children have been

1

LAnette Brunovskis and Rebecca Surtees (2012), A fuller picture - Addressing trafficking-related assistance needs and socio-economic vulnerabilities,
FAFO/Nexus institute project.

2

Milewski N., Struffolino E., Bernardi L. (2018) Migrant Status and Lone Motherhood – Risk Factors of Female Labour Force Participation in
Switzerland. In: Bernardi L., Mortelmans D. (eds) Lone Parenthood in the Life Course. Life Course Research and Social Policies, vol 8. Springer, Cham.
https://doi.org/10.1007/978-3-319-63295-7_7

3

Libes “A world I can trust”, ibid.
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trafficked with their mothers or were born while those of their families), particularly with a view
the mothers were held in captivity, and are thus to alleviating social and economic exclusion and
victims themselves . Assistance should take into vulnerability.
account the full range of victims’ needs (and
4

5

LEARNING OBJECTIVES

√

Exploring the concept of family

√

Encouraging behaviours that foster healthy
pregnancies and infant care

√ Promoting healthy child development
This module is not meant to promote one
type of family structure over another, nor to
establish roles and distribution of responsibilities
within a family. Not all cultures, or individuals,
place much value on the concept of family. For
some migrants, the objective may be to form a
new family, for others it is to establish contact,
and rebuild the existing relationship, with the
families they have left behind. For this reason, it
is necessary to find out the individual’s notion of
what family is and what objectives they want to
set themselves and their loved ones.
When talking about family relationships,
trainers should bear in mind that the migration
experience itself may have substantially affected
the client’s family relations. In this sense, there
may be multiple experiences such as feelings of
guilt for having left any children, aged parents,

√

Normalising negative emotions about
becoming a parent in a foreign country

√

Providing information about family support
services

or other dependents behind, or else shame for
not having reached the expected goals or being
able to support family members. They may also
experience pressure and recriminations on the
part of their family for not sending money home,
being blamed, shamed or stigmatised in ways
that may put pressure on family relationships,
etc. When trainers identify emotional hurdles
related to personal or family problems that
clients cannot cope with on their own, they may
refer them for professional help. Trainers should
also clarify that the information provided during
the workshop is intended to promote awareness
of important issues, such as prevention of
pregnancy, or child development. However, in
the event of pregnancy or problems with the
development of the child, they should seek help
from a health professional.

4

Rebecca Surtees (2017) What’s Home? (Re)integrating Children Born of Trafficking, Women & Therapy, 40:1-2, 73-100, DOI:
10.1080/02703149.2016.1206783

5

Anette Brunovskis and Rebecca Surtees (2012), ibid.
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The workshops stress the importance of
prenatal care and provide basic information
about infant care and child development from a
child-centred perspective. Children’s rights and
parental responsibilities are discussed to raise
awareness of child protection mechanisms and

prevent harmful practices. Lastly, the different
child daycare options for each stage of life, and
the educational system, in the host country are
illustrated.

TOOL No 1
Addressing a family environment

General information

Objective

•

•

•
•

Participants: A small group ranging
from 4-5 to 10-15 people (males and
females). This tool is accessible to
literate and illiterate participants.
Suggested time: 20 minutes
Material: whiteboard, markers

Explore the concept of family in its
different conceptualisations in the host
country

Introduction
In life, everyone follows their own path. You may choose to start a family as a single parent,
to have a nuclear family, or find yourself in a same-sex parented family. No matter what the
type of family structure, a trafficking survivor starting a family in their new host country can
find many barriers to parenthood, especially if they are single mothers. Clients often find
themselves alone in the host country, and they miss their family or social network which is
so important when juggling a family and work responsibilities. This module offers tips for
families with children or clients who are considering starting a family.
6

Methodology
Trainers will brainstorm the concept of family in its multiple configurations - nuclear family,
blended family, childless family, adopted family, same-sex parented family, etc.

6

Libes “A world I can trust”, report on the needs of third country victims of human trafficking in the transition from shelters to independent living,
March 2020, www.libes.org
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TOOL No 2
Prenatal care

General information

Objective

•

•

•
•

Participants: A small group of 4-5 to 1015 people (males and females). This
tool is accessible to literate and illiterate
participants.
Suggested time: 1 hour
Material: whiteboard, Annex 8.1
(Prenatal care quiz) and Annex 8.2
(Guide to prenatal care), laptop or
projector, copies of Annex 8.3 to
distribute as handouts

•
•
•

increase awareness about woman’s
emotional and physiological changes
during pregnancy
encourage prenatal care
provide information about prenatal
support services.
increase knowledge amongst female
and male participants alike about
pregnancy, birth and the postpartum
period, and the services accessible to
them.

Introduction
Prenatal care is a type of preventive healthcare that consists in regular check-ups and
screenings to treat and prevent health problems, and promote healthy lifestyles throughout
the course of the pregnancy. Mothers from third countries may not understand the notion
of preventive healthcare and may see it as a sign that something is going wrong with their
pregnancy. Very often young mothers don’t know that they can sign up for free childbirth
classes to get prepared for labour. Prenatal classes can be very beneficial when it comes
to reducing fear and anxiety, preparing for birth, getting a head start on newborn care, and
meeting with othter expectant mothers.

Methodology
Trainers show a quiz (see Annex 8.1) to assess participants’ knowledge of parental care
and answers are given in a group context. Then, trainers brainstorm the differences between
prevention and treatment, basic medical check-ups and screening tests for staying healthy
during pregnancy, and ask participants if they are aware of the existence of childbirth classes.
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TOOL No 3
Primary child care and child development

General information
•

•
•

Participants: A small group of 4-5 to 1015 people (males and females). This
tool is accessible to literate and illiterate
participants.
Suggested time: 1 hour
Material: Paper, pencils, computer and/
or projector, Annex 8.4 (Baby and child
care items), copies of Annex 8.5 (Child
development milestones) for the group

exercises, and copies of Annex 8.6
(Tips on child development) to use as
handouts.

Objective
•
•

iIncrease awareness of the importance
of primary childcare
Improve knowledge about child
development.

Introduction
Becoming a parent is a very exciting experience, but it can be intimidating at the same time,
especially when it happens in a new country far away from family and the support of one’s
social network. Young mothers should receive special attention and support to help them
bond with their children, as their emotional attachment can sometimes be compromised by
their past experiences of violence and abuse.

Methodology
Trainers will distribute copies of Annex 8.4. The sheets illustrate baby and child care products.
Participants are required to tick those they consider important and those that are of no use.
Then participants brainstorm what they expect parenthood to be like during the first few
months. It is not important that they select all the correct ítems, but they need to understand
the line of reasoning behind them.
Later, participants will be divided into groups and provided with copies of Annex 8.5 listing
motor and language skills, which they have to match. Then trainers check the results, show
the correct answers on the screen, and give some advice to parents on how they can help
their baby develop language and motor skills at different ages. To this end, the trainer can use
copies of Annex 8.6 and distribute them as handouts.
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TOOL No 4
Children’s rights and parental responsibilities

General information

Objective

•

•
•

•
•

Participants: A small group of 4-5 to 1015 people (males and females). This
tool is accessible to literate and illiterate
participants.
Suggested time: 30 minutes.
Material: Paper, pencils, computer
and/or projector, Annex 8.7 (Parental
responsibilities) for the exercise

increase knowledge of children’s rights
increase knowledge of parental
responsibilities.

Introduction
Parenthood is a major responsibility in life and failing to meet children’s needs can generate
wide-ranging and long-lasting negative effects. According to the United Nations Convention
on the Rights of the Child, every child, defined as every person under the age of 18, is entitled
to rights and freedoms, without discrimination of any kind. Hence, increasing knowledge and
support provided to parents can be useful in promoting the rights and duties of the parents.

Methodology
The trainers should reassure parents and parents-to be that the purpose of this activity is not to
scare them away, but to engage them in an open conversation about parental responsibilities,
and introduce them to the laws promoting child welfare. Child welfare can be explained as
services designed to ensure that children are safe and that families. have the necessary
support to care for them.
What are
children’s rights?
Trainers brainstorm with
the participants by asking
the following questions:

Are there any laws
that protect children’s
rights?

Can you give any
examples?
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The trainers will note down the answers
down on the whiteboard, then play a video
showing children’s rights according to the
United Nations Convention on the Rights
of the Child. https://www.youtube.com/
watch?v=COjVj9czgrY.

else, who sketches another related image on
the same piece of paper. This is repeated
multiple times around the group. The final
images are then reviewed and discussed
with the aim of discovering connections that
individuals had not spotted on their own.

After watching the video, a visual thinking At the end of the session, trainers distribute
activity helps engage with the content copies of Annex 8.7 to stimulate a
presented and reinforce key lessons. Every conversation about parental responsibilities.
participant will sketch an image related to the
video. Each sketch is then passed to someone

TOOL No 5
Daycare centres and the education system

General information

Objective

•

•

•
•

Participants: A small group of 4-5 to 1015 people (males and females). This
tool is accessible to literate and illiterate
participants. However, at the end,
materials including text will be provided
to participants.
Suggested time: 45 minutes.
Material: Computer and/or projector,
slide presentation from Annex 8.8

•

Inform clients about child daycare
options
Increase understanding of the
educational system in the host country.

Methodology
Trainers should make a list of the daycare centres in their area and be prepared to illustrate
the education system in the host country by adapting the slide presentation from Annex 8.8.
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